The Woolenwick Schools
School Development Plan
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\
Key Priority 2
To strengthen the teaching of maths
mastery, ensuring high expectations and
secure progression from infants to juniors.
(S J

Key Priority 3 Key Priority 4

To improve the quality and consistency of writing

To integrate high-quality Oracy opportunities
across the school

across all curriculum areas.

SCHOOLS Key Priority 6

To ensure all pupils have access to a variety
of experiences and opportunities that will

increase their cultural capital.
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Autumn Term 2026

Resources P
E t tcom Monitorin Dat
Objectives Specific actions . xpec_ ed outcome onitoring ata
including measures /Cost Arrangements | Review

1.1- GLD- To - EYFS Staff Meetings Children £0 Deputy Head Decemb
increase number of on developing oracy, | independently and Early Years | er ‘26




children achieving
GLD by end of
reception.

independence skills
and reintroducing
ShREC approach to
interactions.
Timetables to be
adapted to include a
literacy session
around a text.
Phonics sessions to
explicitly teach pincer
grip and
anticlockwise
movement for letter
shapes.

engaging in the wider
curriculum. Improved
Self-help skills.
Children beginning to
articulate their needs
and begin to use
introduced Tier 2
vocabulary through
their play.

Lead to monitor
through
learning walks
and
observations.

Pre screen children in | Children make £0 KS1 lead to Decemb
Autumn term 1 to progress throughout analyse pre- er 26
1.2- Phonics- To identify children for Year 1 and Phonics screening results.
increase number of targeted provision. screening results to KS1 observe
children passing CA to teach targeted | be above National. tigg\/eigieodn
the Phonics provision small Parents support 2 '
screening check at groups Phonics. children at home with
the end of Year 1 Year 1 teachers Phonics & Reading.
and make progress monitor progress Teachers to ensure
in the retest in through LW identified children are
Year 2. assessments. making accelerated
Parent workshops progress.
termly to support
reading at home.
1.3 SATs- Improve Year 6 boosters to Year 6 children to Days in lieu Assessment
KS2 SATs commence. receive extra 45 for boosting lead to
attainment so that Regular staff CPD in minutes a week of staff monitor
whole-school staff meetings. learning in small booster
outcomes are Continue with maths | groups. attendance.

secure and

mastery approach
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evidence of impact
is visible across
English and
mathematics.

Teacher observations

Staff to build
confidence with
progress making
from early down in
the school.
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Key Priority 2- Maths

Curriculum and Teaching:

To strengthen the teaching of maths mastery, ensuring high expectations and secure
progression from Infants to Juniors.

2.1 - To develop consistent teaching approaches and standards across the Infant and Junior schools.
2.2 - To review and improve mathematical fluency and arithmetic skills for all children.

2.3 - To embed precise vocabulary so all pupils can explain their reasoning clearly.
2.4 - To strengthen assessment and interventions to address gaps in a timely manner.

Autumn 2026

Key Priority
co-ordinator:

Emily Stevens
Tom Robinson
Alice Hayhurst

Baseline - To include baseline information / data to show the starting point of the key priority.

September baseline:

EYFS - Year 1 -

Year 2 -

Year 3- ?% Year4 - 65% Year 5 - 75%

Year 6 - 67%

... . . Expected outcome | Resources Monitoring Data
Objectives Specific actions . . . Next steps
including measures /Cost Arrangements Review
2.1 - To develop - Staff meeting Teachers more £0 Maths lead Dec ‘26

consistent teaching
approaches and
standards across the
Infant and Junior
schools.

introducing
vocabulary lessons.

Staff meetings with all
staff (infants & juniors).

consistent with
their maths
teaching across all
year groups.

Curriculum lead
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- Review the use of Pupils to be more £0 Maths lead Dec ‘26
2.2 - To review and maths fluency fluent with their
improve sessions. number knowledge. Curriculum lead
mathematical fluency
and arithmetic skills | Staff voice regarding
for all children. NCETM Mastering
Number.
- Staff meeting Pupils to be more £0 Maths lead Dec ‘26
5 3 - To embed introducing confident with _
_ vocabulary lessons. | yerbally explaining Curriculum lead
preC|se_ vocabulary _So - Planning monitoring hei h ical
2l PUPIIS can SOpIE (vocabulary focus). their m.at ematica
their reasoning reasoning.
clearly. Lesson observations
(oracy & vocabulary
focus).
- Infants to review More robust £0 Maths lead Dec ‘26

2.4 - To strengthen
assessment and
interventions to
address gaps in a
timely manner.

possible maths
interventions.

Juniors to review use
and effectiveness of
‘number stacks’.

assessment for
gaps in learning.

Gaps closed in a
more timely
manner.

Curriculum lead

Assessment lead
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Key Priority 3- Oracy

Curriculum and Teaching:

To integrate high-quality Oracy opportunities across all curriculum areas.

3.1 Develop a consistent whole-school approach to Oracy by embedding structured talk activities, discussion
protocols and speaking opportunities within teaching sequences across all subjects. (Outcomes-deepen learning,
confidence and communication)

3.2 Enhance pupils’ vocabulary and language development through explicit teaching of subject-specific and
ambitious vocabulary, enabling pupils to express their ideas with increasing precision and confidence.

3.3 Strengthen staff confidence in Oracy through professional development, shared best practice and monitoring, Autumn 2026
ensuring high-quality speaking and listening experiences are consistently delivered across the school.

Key Priority

Baseline — To include baseline information / data to show the starting point of the key priority. co-ordinator:

KS2
Alice Hayhurst

Red Karen Jones
Year 3 90% Jade Marshall

Year 4 PA Sophie Carroll
Year 5 50%

Year 6 64%

Context and explanation.

Voice 21 divides oracy skills into 4 categories:

Social emotional
Linguistic

Cognitive




Physical

Each of these strands is divided into more sub strands.

We observed 4 children from each year group (who have become our oracy champions) These children are of
mixed ability and some are SEND or PPG.

They were asked to complete a speaking activity and were filmed doing so.

We then RAG rated their skills within each sub-strand to obtain the overall data above.

How will we judge how we do with this target?
Our intention is to repeat at the end of the year showing greater percentages in amber or green.

Baseline - To include baseline information / data to show the starting point of the key priority.

How will we judge how we do with this target?

Objectives Specific actions Objectives Spe_cmc Objectives Spe_cmc Objectives
actions actions
3.1 I?evelop a 3.1 Develob a Staff 3.1 Develop Staff i I?evelop: I
consistent whole- Staff meeting - Build | " o " \vahole- meeting | a consistent meeting consistent whole-
school approach to in more opportunities | J1 “ 57 0 L - Build | whole-school - Build school approach
Oracy by embedding for discussion across Oracy b pl:e)zmbeddin in more | approach to in more to O"aCY_ by
structured talk the curriculum strchuer talk 9 opportu | Oracy by opportu embedding
activities, discussion Share activities discussion nities for | embedding nities for structured talk
protocols and Further ideas for protocols’and discussi | structured discussi activities,
speaking oracy development speaking on talk on discussion
opportunities within Complete_ Voice 21 opportunities within across af:tivitie_s, across protocols and
teaching sequences s:r;/eth|th staff and teaching sequences the ol d|sctu55|lon the - speaking
across all subjects. SHUAENES. across all subjects. CUITCEUE [(PIorosOss cUrrcUit opportunities
m and speaking m

within teaching
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Liaise with infant school e Share opportunities | ¢ Share sequences across
to develop oracy in both e Further | within e Further all subjects.
schools. ideas for | teaching ideas for
oracy sequences oracy
develop | across all develop
ment subjects. ment
e Complet e Complet
e Voice e Voice
21 21
survey survey
with with
staff and staff and
students students
Liaise with Liaise with
infant infant
school to school to
develop develop
oracy in oracy in
both both
schools. schools.
3.0 F _— e Listening walk 3.2 Enhance pupils’ |e Listenin | 3.2 Enhance |e Listenin | 3.2 Enhance pupils’
.2 Enhance pupils . . .y
el B e Continue assembl.les vocabulary and g walk pupils g wak vocabulary and
moetn ToEE |0 e EEREY o Gyt TgEE
development through et laad thV OE it assembli lan assembli theve Oﬂmenl' "
explicit teaching of > Jecbl. rough explicit es other |'anguage es other rough explicit
B — : ﬁisasi(::wiltehS)infant teacr_lfllng of("jsubject— people t(_-1r<1eveIoEment people teachfl.ng om:jsub]ect—
ambitious vocabulary, hool to devel Sl Gl leading rovug leading Speciic an
enabling pupils to SO R CEEITR CIEE | &b ieus _ T expllc_lt them ambitious _
B By in both schools vocabulary, enabling . teaching of (create a | vocabulary, enabling
with increasing Oracy skills are taught pupils to express subject- rota pupils to express
consistently in school their ideas with a rota specific and subject | their ideas with
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precision and increasing precision subject | ambitious lead increasing precision
confidence. and confidence. lead vocabulary, assembli | and confidence.
assembli | enabling es)
es) pupils to  Liaise
e express their with
with ideas with infant
infant increasing school to
<chool precision and develop
s confidence. E;?:ﬁy in
develop schools
oracy in Oracy skills
both are taught
schools consistently
Oracy skills in school
are taught
consistently
in school
3.3 3.3 Strengthen
3.3 Strengthen staff |e Staff Strengthen |° St staff confidence
3.3 Strengthen staff confidence in Oracy meeting | staff gwuei;a;lrng : in Oracy through
confidence in Oracy « Staff meeting - Build in | through professional - Build | confidence in more professional
Ellqe?;ggngg?wftessl—l;?:clj gw_ore opportunities for | development, _ in more | Oracy o_pportuni development,
=115 iscussion across the shared best practice opportu | through ties for e
best.pra.ctlce S : curriculum and monitoring, nities for | professional discussio e Sl
moﬁltolg;igt' esnsél;i?ng e Share good practice ensuring high- discussi | development n across practice a
angd Iigtenirzlg P 9 | Liaise with infant school | quality speaking and on , shared best the anc;rzjf;rlngi, o
S EETENEEE S to develop oracy in both | |istening experiences across | practice and curriculu it 9 gk'
consistently delivered schools are consistently the monitoring, | glhare qratity Spearing
serees (e adkerel, delivered across the curriculu | ensuring g0 e W=
school. m high-quality practice EXperiences are

speaking and

consistently
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.. . pe . Expected outcome | Resources Monitoring Data
Objectives Specific actions . : . Next steps
including measures /Cost Arrangements Review
e Children’s
handwriting
e Start Writewell legible :
handwriting Book look- | ® Children know * Emile-
under label in English which joins to use e e
e Start Emile in all year corjrectly cphharge
4.1 Ensure consistent groups s Children's S AEES o BRI ee
teaching of increase of fine meeting | ¢ Learning
handwriting using the Book look- is mo_tor S|(I|.|S time environment Spring
write well scheme. handwriting being done | Children find , L
- SLT time | Pupil voice
at the start of 4 lessons writing more I
per week. Learning comfortable and to plan
; i and
environment check- can V\fr'te for ‘? .
e e[ sustained period monitor
9 ' of time
e Children’s spelling
e Staff voice- what !n writing lessons e Phase
_ impact is Emile having Ipliowzd meeting | ® BOok look
4.2 Ensure consistent on spelling e Children being time |® Learning
tegching of spelling «  Pupil voice Spelling equippgd with environment
using Little Wandle learning walk strategies to help SLT time |e® Lesson
(KS2). SLT to observe Phonics, | Phonics screening and buBil Vo
il voi
teachers complete peer test results monitor Ll eteE

observations and pre

improved to
national average
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Phonics screening
assessments (Year 1).

¢ Complete assessments
for identified children -
AH.

e Children being

taught writing
skills explicit to
their ability

e Intervention

- i : e SLT monitoring
4.3 Focus on ; ﬁﬂglz)ngnISh T ; (b:hIICIren WIIIfd time to 0 Hemng er
. . ecome confident : ; ;
A intervention
fundamental skills in e AH and KJ to deliver in how to write a monitor
Writi’n_g througi_'l ‘Write trainir.mg to support staff sentence SLT time Review of
Path’ interventions. on write path. e Impact in their to deliver English books
writin
Phase meeting for 9 CPD and PPM
) . attainment meetinas
teachers to outline write 2
path structure. Writing improved in
lessons
e Essentia
e Children will learn Is- £264
the writing Juniors
process e Infants- e Book I;)oks
4.4 Review whole . i i =l
- Review new tweaked ¢ Children W'_” . monitoring
school writing long mediurm plans for become writers e Books ;
term and medium writin Lpearnin walk and more for units c Learlnklng
term planning across ith Tgl_.A < engaged within if St V\f,? y
both schools. W the writing needed | ° M VOICe
curriculum SLT time Pupil voice
Improved for p|an
outcomes of writing CPD
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Objectives

Specific actions

Expected outcome
including measures

Resources/Co
st

Monitoring
Arrangements

Data
Review

Next steps

5.1. To introduce and
embed the new roles
within the Inclusion
Team to strengthen
its capacity and
impact.

Develop clear job
descriptions for
Assistant SENCOs

Coach Assistant SENCOs
in aspects of their new
roles e.g. monitoring
support plans.

Assistant SENCOs
will have a clear
understanding of
their role.

Assistant SENCOs
will feel confident
assessing the

quality of support
plans and flagging

AH (SEND)'s
Time

Assistant
SENCO time

AH (SEND) to
meet with AS’s
in both schools
regularly to
model and
coach.

To evaluate the
support plans
and empower
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Gaps in provision
are identified and
next steps on how

.. . . Expected outcome | Resources Monitoring Data
Objectives Specific actions . .
’ P including measures /Cost Arrangements | Review Next steps
e Aclear
calendar of
cultural
capital
opportunities Cultural capital
e To collate a list of is established calendar
clubs for the across both reviewed
autumn term TEEEE: termly.
e Meet with tri ' lead e Opportunities | Time/Cove
to discuss va?iety of are mapped r Subject leaders
4.1 To Create a out across -
detailed calendar of opportunities across : i ; Contr'bUt.e to
ts f [ both schools subjects and | Given time and review
variety. : _ " u
Meet with subject SIS [P classto | opportunities.
leaders to map out sl lnge meet with _
cultural capital Eccezs toda leaders. | Termly review
o L road an ;
opportunities within Variedlfange of gaps in
. : rovision
their subject. of activities . -
informs next
across the
steps.
school year.
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to address these
are discussed.

4.2 To identify pupils
who are not currently
accessing extra-
curricular
opportunities and
remove barriers to
participation.

e To collate a list of
uptake of clubs for
the autumn term.

e Identify pupils who
have not signed up
to a club.

e Prioritise uptake
within LKS2.

e Pupil voice

Parent Voice

A clear baseline of
participation is
established across
both schools.

Pupils who are not
currently accessing
additional
opportunities are
identified, including
PPG and SEND

pupils.

Barriers to
participation are
identified through
pupil and parent
voice and next
steps are
discussed.

By the end of the
academic year,
there is an increase
in the proportion of
identified pupils
accessing at least

Time/Cove
r

Given time
out of
class to
monitor

Participation
data reviewed
termly. Pupil
voice
undertaken
with a sample
of pupils not
currently
accessing
provision.
Parent voice
used where
appropriate.
Termly
discussion with
SENCo and PPG
leads to review
identified
barriers and
actions.
Cultural Capital
team reviews
progress and
adapts
provision or
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4.3 To reflect and be
proactive/reactive of
our local community,
responsive to the
needs of the local
area, current affairs.

e Keeping regular
contact with pupil
parliament lead.

e Keeping regular
contact with local
authorities.

Utilise the contacts of
the FLO to understand
local affairs.

one extra- support
curricular or accordingly.
cultural capital

opportunity.

Opportunities are Regular
provided that communication
reflect the with the pupil
interests, needs parliament

and context of the
local community.

Relevant local and
current issues are
incorporated into
pupils' wider
experiences where
appropriate.

Evidence shows
that pupil
parliament, local
contacts and
community
information have
influenced the
cultural capital
offer during the
year.

Time/Cove
r

Given time
out of
class to
monitor

lead, FLO and
relevant local
contacts.
Cultural Capital
team reviews
emerging local
or current
issues termly.
Record
examples of
activities,
events or
curriculum
opportunities
introduced or
adapted in
response to
identified
needs. Pupil
voice used to
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evaluate
relevance and
impact.

4.4 To improve take
up of additional
clubs/activities/in
school fixtures (%) in
both schools.

e Pupil voice

e Parent Voice

e Meet with SENCo
and PPG lead

Meet with sports team
to discuss picking
process of school
fictures.

Participation in

clubs, activities and

school fixtures

increases from the

Autumn baseline
across both
schools.

Participation of PPG
and SEND pupils is

monitored
alongside overall
participation.

A wider range of
pupils take part,
rather than

participation being

concentrated
among the same

pupils.

Time/Cove
r

Given time
out of
class to
monitor

Participation
data analysed
termly and
compared with
the Autumn
baseline. Data
reviewed for all
pupils, PPG and
SEND groups.
Pupil and
parent voice
used to identify
reasons for
non-
participation.
Termly
meetings with
SENCo, PPG
lead and sports
team to review
access,
selection
processes and
actions
required to
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